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Module 4 
Unit 1:

Overview | Section 1 | Section 2 

Overview of Unit 1: Principles and purposes of assessment 

Purpose

To help participants understand key concepts and values underlying assessment in the NQF.

Outcome

Demonstrate understanding of key principles and purposes of outcomes-based assessment and illustrate these in terms consistent with the NQF.

Assessment Criteria 

· Key principles of assessment are explained and illustrated in terms of the importance of their impact on learners and providers and on the credibility of the NQF; 

· The concept of validity is explained and illustrated in terms of FITNESS FOR PURPOSE, sufficiency, AUTHENTICITY and CURRENCY of evidence; 

· What is expected of the assessment process is explained in a manner consistent with the unit standard ‘Plan and conduct assessment of learning outcomes’; 

· Ethical issues connected to assessment processes are described in terms of the professional conduct expected of assessors, moderators, and verifiers; 

· Key purposes of assessment are outlined and prioritised in relation to the participant’s context; and 

· The developmental use of assessment in support of lifelong learning is motivated with examples of both formative and
summative assessment. 

Time
The activities and assignment in this unit should take around 10 hours to complete.

Section 1: What do we mean by credibility?
SAQA defines ASSESSMENT as ‘a structured process for gathering evidence and making judgments about an individual’s performance in relation to registered national standards and qualifications’.

SAQA summarises the principles of good assessment in a short equation:

CREDIBILITY = RELIABILITY + PRACTICABILITY + FAIRNESS + VALIDITY

We shall take this as our starting point.

The NQF is about recognising learning achievements. When a learner has met all the requirements set out in a unit standard, he/she receives credits for that learning. When everything required for a complete qualification has been achieved, the learner receives that qualification. The qualification is registered on a national framework, which means that it is recognised, valued and understood throughout South Africa. SAQA also strives to ensure that its qualifications are recognised internationally. The NQF cannot provide national or internationally recognised qualifications unless the assessment processes followed are credible.

Thus, in order to make the NQF credible, SAQA has to ensure that:

· Standards and qualifications registered on the NQF are of a high quality; 

· Learners who are awarded the standards and qualifications have really met all the requirements; and 

· Learning achievements are registered on the NLRD and this is kept up to date. 

The second bullet is the one that makes assessment so important. If a person has a SAQA-endorsed certificate we must be sure that he/she has really achieved the learning required for that qualification. And, if a person has achieved all the learning required for a qualification, we must be sure that there are systems in place to give credit for learning. Otherwise the certificate will be a worthless piece of paper and the NQF will lose its credibility.

So SAQA has issued ‘Criteria and Guidelines for Assessment of NQF-Registered Unit Standards and Qualifications’, which is in the Resource Box and is very clearly written and well worth reading.

 

Section 2: What do we mean by practicable and reliable assessment? 
The concept of practicability is also very useful, as most of us have been asked to carry out assessments that take up far too much time or assume that we have resources or equipment that we actually don’t have.

	Story
In the UK, the assessment of General National Vocational Qualifications
has proved to be something of a nightmare. A recent study illuminated a
number of problematic aspects, including two related to practicability
that we need to avoid in South Africa:

· Assessors were generally expected to assess each specific outcome
and cover all assessment criteria (this approach was well established
by training against the City and Guilds assessor standards); and 

· Such a fragmented approach to assessment led to educators spending
on average one hour per week per student on assessment that was
not integrated into learning, which drastically reduced the teaching
and learning time; 

and a third point that we should also bear in mind: 
· The funding of providers was linked to the learners’ passing, which
led to pressure being put on assessors to pass learners. 


Reliability is a familiar term, which is used in a rather different way
in the context of assessment.
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